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;psychoiinéuistics to langauagyc-arts instraction. The course strucfure

is designed to achieve’several objectives for the student:.

-understanding of reéading as a psycholianguistic process that igfteracts

. with listéning, writing, and speaking processes; avareness and . - .
a

“practica

nderstanding of.the #any aspects of language study; ability to draw
1 applications for teaching, from a study of reading and

-other lixguistic processes; and ability to use teacher reference
materials.in the language arts, particalarly ir reading. Involvement

_Ziﬂin:gréqp'projects is emphasized as a means of developing independent
-~ 1earning habits, emabling students to become continuing
.. self-eiucators as well as classroomr teachers. (RLJ
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1 happﬂned To.be ih,the audience at the 1977 Texas State Council of the.

Internat1ona1 Read1ng Association meet1ng in Athln when Rud1ne S1ms th.vered

LS

a genera] session speech on psycho11ngu1st1cs and reading. She reviewed the
emergence of psycho]1ngulsc1cs and pointed out severa] aspects ("myths") of
convent1ona1 read1ng educat1on now challenged by proponents of a psycho]1ngu’st1c
concept of the read1ng process “(particularly Kenneth and Yetta Goodman). She

was dTrect pleasant and comm1tted“ She drew a stand1ng ovation from, the more
than three hundred classroom teachers and superv1sors of English and read1ng ‘
present Severa] thoughts occurred to me as,I evaluated this exper1ence and the

/

conference in general. One, language arts. tearhers want to _know about

45
,

" psycholinguistic thought_ .two, they are ready to act on that know]edge, three,.
the reaction occurs just as readr]y among secondary teathers as eiementary and
.four, English Educators had better gear up for psycho]inguistics‘now before vie
are forced to p]ay catch up later. |

Sure enough, the two sessions at CEE a féw weeks later drew-over sixty ’
_people, most of whom had 1ittle knowledge of psycholinguistics but were fee]ing'
.some pressure to‘Jearn about it in a hurry. They, like ne, musd, be fee]%ng.
Vibrations from the fje]d. Many language arts teachers in the schoo]s.express
dissat;sfaction ﬁ%th,conveational reading and language approaéhes. They are

_:9

not at all p]eased with the resu]ts of 1nstruction as compared to the energy
expanded to effect it. It ’'is this d1sp1easure, perhaps which accgqunts for the
tendency of most 1anguage ‘arts teachers to not rebutt the public censure of
readfg and writing instruction. They probably agree with the censure, but

from a different perspect1ve and for d1fferent reasons.

€




.of hoW.reading and o¢her'1anguage processes work. It says, in,sum, that the

2,

. strengthen sound -print re]at10nsh1ps Phonics is not an end, but a means to

"and nourished. SKills, by their Tongstanding existence in professional literature,

. .0 27 N\ Angelotti Sl
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Ps&chb]inguistics has a growing appeal because it verifies our intuitions

g
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language process 1s an organic who]e cons1st1ng of interactive, 1nterre1at1ng,

11sten1ng, speak1ng, reading and wrltwng processes wh1ch are der1ved from and }
] . )
reflect thinking process It a]so suggests, as I view 1t ~that reading and .

writing are better learned 1ncu|t1ve1y by read1ng and wr1t1ng practice in and }
of 1nterest1ng content than by the arb1trary, directed skill instruction common

;-

to most read1ng and other tanu age arts approaches., -

LY
3

The ch1ef fault 1s not so much in the skill concept as it is in the " ° T 4

resulting in sk1]l—educated (if that),-but poor reade.s and wrfters because
skill\treatment is too often isolated from mean1ng and natural 1anguage processes.' .

rhonics, for exampTe, becomes read1ng ratner than an approach des1gned to

improved comprehension. @ood oral reading becomes the goél-oF\the reader father R

than proficient silent reading. In writing, punctuation and other usage rules \\:
become the end of learning rather than a‘means to increased writing facility. '

Psycholinguistics does not refute sfi]]s approaches, per se, but rather asks that
thex be ba]anced in a total Tanguage view which has as dits objective an_independent,
proficient’ language processer. .ft‘fs curious that in the arguments betweeg,

psycnolingpistics and skills adhgrents, we sometimes forget that skills, like

psycholinguistic models, are ni nfacts; that is, they are intuitionally derived
, . - . - Q

‘"

however, often take on the nature of fact in the minds of educators.

I'd
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v 3 % _ The point of this oaper, however, is not-so much concerned with that  °

>

argument as it is with the need for Eng]1sh Educators to understand what .

psycho]1nqu1st1cs has to offer the profess1on and its students. The most
) I
‘readable writers in psycho]1ngu1st1c Qhought that I have encountered are Kenneth

- AR

» Goodman and Frank’ Smith. The most readab]e journals have been The Reading

2 s

Teacher (IRA), The ‘Journal of Read1ng (IRA), and Lanouage Arts (NCTE). AR -

' . Knowledge of the works of these writers and of relevant content in-the journaTs
since 1965 should equip anyone to begin a course similar to the one described
_ . 1n the fo]]uw1ng pages. .

14

) Much of the profess1ona] wr1t1ng about. psychol1ngu1st1cs re]evant for

B - - . @
) L teachers takes readifg as its focus and generally treats cthex aspects of
= L ]anguage 1n only as much deta11 as is necessary to fu]]v descr1be reading E

process. A]though speak1ng, listening and wr]t1ng are equally significant
elements of human ]anguage exper1ence, xaminat;on-of them as psycholinguistic
phenomena has yet to produce a concentration. of literature approaching that of
. reading process.. Given this eentral place of reading in present psycholinguistic '
. r;search the dependency of school children on, reading to learn (Surv1ve) and
the 1ncreaS1ng trend of making Eng]1sh language arts teachers overnight reading

teachers. it follows that reading ought to be the po1nt of departure for a ’
flPSt course in psychol1ngu1st1cs for read1ng/1anguage arts teaqhers, particu]ar]y
if 1t'represents the onIy -course they are likely. to encounter wh1ch exam1nes

psycho]:ngu1st1cs and language arts teaching. ' .. e L

The course description which follows is derived from a course presently -

offered as an undergraduite reading requirement “for reading maJors as weill as y

4

an e]ect1ve for both e]ementary and secondary English language arts students.

«
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It has proved readily adaptab]e to(graduate study and components of 1t have V
been used effect1ve1y in 1nserv1ce seminars. . ) .".;, A T f',?
The structure of the course is- oased on sets of expected outcomes and i
assumpt1ons which arise from psychc]1ngu1st1c thought and frow a concern for %
graduat1ng a‘ue]]—prepared pub]tc.schoo] teacher. It reflects not on]y the‘ /'~ /‘E
central theme of reading but also that reading does not occir in a vanuump. It:-g \%
assumes, thereforefithat‘a reasonab]e understanding of read1ng‘process and é
aopropr1ate uEE/bf that concept in the schoo]s . iu1re that read1ng be seen * . |
organ1ca11y as one part of the total 1anguage 53731ty of the cn11d )
Expected Outcomes: ‘ =
. 3. Students should understand’reading as psycho]?nguistic process. ,' ;
Building on an understanding of Kenneth Goodman models (Goodman, 12-19)
students examine a concept of reading process based on transformat1ona1 .;
> theory. Mean1ng is the beoinn1ng and end: of reading experience. S1mp]y, .
- an author expresses his ideas as graphic display.via h1s deep structure
and transformat1ona1 ru]es, the reader perce1ves~th1s pr1nt _asglanguage
and reconstructs the intended meaning according to his transformational
. rules and deep strUcture. Prior lingyistic expgrience is ‘the sign{f{cant 3
factor which determinesithe degree of reconstruction achieved b§ the |
5 reader. | ' )
’ Although it would add greater depth to personal insight, it is not ,
necessary for either the instructox or thc student to know the details o
. of transformational theory in order to understand 1mp11cat1ons of the
: psycholinguistic concept of reading as they might apply to pub11c
school language arts educafion. The trick for the instructor is to S
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Y, know how much transformat.ona] grammar is "just enough“ fd? a S

part1cu]ar class-to accept psychol1ngu1st1c models as cred1b]e - .
)

visualizations vt reading and other 1anguage processes ' '

.
» * - v

2. The student will understand the re]at1ve place of readxng and how it
= h

1nteracts with listening, wr1t1ng and speak1ng If.reading is to be

+

-treated as an organic part cf the total linguistic process, then the

- .

« .. .other component parts must also be stud1ed as they-relate to reading and
human ab111t:25 to produce and receive languaqe The 1mportant po1nt‘

- is that the concept of "read1ng and the language arts" changes to -
become "reading as one of the language arts." ' ;[ ‘

3. The student should be aware of the several aspects of languggg stu

v and have Some understanding of the major ones. Most people'have a
narrow view of language and regding. The study of grammar suggests »

parts of speech, sentence diagramming (latelv revived) and usage. The

A

teaching of reading means sk11ls, basal readers and phonics. It is
« useful, therefore, to make a d1st1nct1on between grammar and usage, and
to discuss the presc?1pt1ve and descriptive functions of at least the

. . . | S
traditiona], structural and transforwational apprdaches to the study of

. language. Such & strategy reduces misﬁercept1ohs and confusion in »

1ater references to grammar as psycholinguists view it, An understarlding

- ST e —
oy T twel -

of 1anguaoe acqu151t1on and deve]opment dialect and semantics is

»

necessary not only to broaden the student's general concept of language
but also to help him appreciate the complexity and interdependency of
»linguistic processes. -The implications of this understanding allow

.

the student to grasp the potential of psycholinguistics for providing
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a context for teach1ng language ‘arts and to p]ace the use of conventional

* of reading and other linguistic processes. This is what it is all

f; . .+ skills approaches 1n a. perspect14e more’ cons1stent W1th ndtura] . .
50 . . o et » . . « |
; . . . Yanguage 1earn1ng processes of\students. . _— . i
\} [y LR N -\ . ‘.;;' - . v J
' 4. The student will draw practical applications for tedching from a study j

hd 5 '.\ K] a3
]

o . about. Inherent ih making applications from theory to practice is the .

transfer principle. - Just as many schoo] ch1]dren often fail to
7

. transfer skills learned in read1ng and wr1t1ng c]asses to genera]
N f ’s ,‘..

- language performance, so do;co]]ege students exper1ence d1ff1cu]ty

in making practical app11cat1on from theory courses. Part of the
problem, I suspect, lies in a cohdftioned learniha'behaV1or which
R ' . rewards’ compartmentaf’21ng 1earn1ng unit's and maintaining short
term memory of unreTated concepts (for tests ‘or papers) Another part
most certa1n1y is re]ated to limited teaching exper1ence, making the
estab11shment of a rea11st1c conceptua] framework and s1gn1f1cant ~
.retentaon of 1nterre1ated ]deas v1rtua]ly,1mposs1b1e. Those students -
: who ad;ress the course with the most intensity have been those, by.
and large, who had c]assroom teach}ho experience»or who were student .~
teaching at the time they were taking the course. Creating a course

environment which invites such students to interpret actwal tebching

episodes psycho]inguistically seems to help them and their less

—-— —— , experienced colleagues more fully internalize course coficepts and

more easily make the traisfer between theory and practice. \

5. The student should know and be able to use teacher reference materials

v

x in the language arts, particularly read1ng. The classroom teacher

L]

AL, : ST
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‘half (39 pages) of Reading Process and Pg_gram (Goodman and Niles, 1970)

It may be the only bobg at this po1nt in time that presents a comprehens1ve

. oo " Angelotti- ‘j
N . » 3
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[ A

‘ought'to be an independeﬁt learner. It has been.my expér1ence that B

. md%t educat1qn studernts do not have the indeperdent 1earn1ng hab1t

and, therefore, are not .inclined to become continuing self-educators -

. when they beCoﬁe classroom- teachers, They are .likely to laave’ ' . )
contemporary educational thought in ‘their co]lege notebooks and N

.. are prone to acqu1e§ce to the norm of. the1r*respect1ve p]aces of
, . empd oymant : ‘One way to encourage gn independent 1earn1ng habit is

. - . A Y
'to'give it"value. The group study component of the course (discussed

-

Iatér) was spec1f1calTy des1gned to encourage students to apprec1ate

-

the potentta1Jof the profess1ona1 JournaIs to meet practical teach1ng

\O .-
needs.‘ They need to learn the language of professional journals, ’-J

& < B - ] -
" N . .

how to evaluate the content for specific purposes and -htw to transfer_ : 5,

appropriate knowledge to classroom pract1ces After th ‘initial’ ; v
course most teacher needs 1n psycho]1ngu1st1cs can be,served by . .
pubI{cat1ons of the International Read1ng Assoc1at1on and the Nat1ona] © )
Council of Teachers of English. ‘ o ' “

For most students the word "psycho11ngu1st1cs" is as 1nt1m1dat1ng as the . L

L .

theories it embraces%‘ They need a connect1on between it and concepts they

have 1nternalzzed about language process and reading. The Kenneth Goodman ¢

is an‘excellent short. book to use as an introduction to appiied psychc]inguisties;

v1e& of psycho]1ngU1st1c thought in language that students (by their own

testment) can read 1ndependent1y The most effective, feature of the work in

[ .

terms of student understand1ng is Goodman s treatment of psycho]1ngu1st1c " -0

models, which clearly re]ate read1ng and the other 1anguage processes. Careful

AR - - -
- o XY . e o -
. g ’ R v [ »
. s LA ! .
- .
.
. ]
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should result in genera] understanq1ng .of psych011ngu1st1cs and 1ts potential

for effect1ng pos1t1ve change in language education. ) -, L
In_ the des1gn of the cour'se, then, grgggss_is used\asia\prfmer for {ater, *

more techn1ca1 readings, g1v1ng students bas1c knowledge about and encourag1ng

fluency in tn\\1anguage of psycholinguistic thought. Téwards this purpose, ;

~.-
have found it useful to key ‘topic headings of “tHe text d.rect1y to 1tems .

-~ -

des1gnated for study during the flrst segment of the course (rough]y 1/3 semester) .
~as follows: ) \ N ’ w o w:‘
1. The psycholinjuistie concept S : . f;
2.. The nature of 1anguage (spoken 1anduagé nodel)h
3. Perception fn‘read1ng; 1sten1ng . .‘. * - r B .
‘ 4. Informatioh used aur1ng the readlng’process (early reao1ng model) | v
. 5. Information used dur1nglthe regding process (oral, prof1c1ent reading ) E-;j
_ models) Co- C .- ]
6. App]ication of readiné : . ‘ o a z
7. Adaptation 15’reading ST : - - . '
8. VocabuIary'prob]ens ) g .,: : ‘ ) ‘?:'f
9. 0b3ect1ves of the nead1ng curr1ou up: toﬂpetence: performance PR B
]O. 0b3ect1ves of the read1ng curr1cu1um comprenenS1on O ;.
11. Deve]op1ng soph1st1cat1on ine readlng o . S

- )

Important po1nts within each topic are 1dent1f1ed for students and discussed

pr1or to their 1ndependent study of the text For examg]e,u"The nature of

language” is broken .down accord1ng to these'concepts::‘ ‘ 0
! ]
/
* ] ) .
. o . ' .
/ A - +
~ 10 , - S “
¢ - - - * ‘\ ‘a »
RO I L —— - L
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The Nature of Langque S o ’
. 7 3 . * -
patterns . génerate language
© <+ pattern of patterns - B imitation '
syntax . ~<  rules : R
* grammar 7 .-« * deep language structure o e
inf]ectionsk;;//: . . “surface ctructure ‘ L .
. pattern markeérs .. -. encoding p . L
© Jjunction words . meaning .o Lol -
model of speech ' > aural inpput . -
decoding = .- . . .sampling ’ ;
« '~ cues BN prediction
redundancy C context ) L
Ve '."o. ‘ -, %

Goodman, a th1rteen page pamphlet,d1str<hute (?ree at th wr1t1n%$l»'5cott

.D1scuss1ons following a read1ng asslgnment attempt to evaluate and improve

‘ . [} o . . . .
comprehens1on of’fhat port1on “of the text: Ia - ‘é}’ . .

Another u#Efu] 1ntroductory piece is, Readwng A Cohyersation with Kenneth

)

Foresman as a promo ‘for its "Read1ng Un13m1ted“ ser1$syfor rades K- 8 Copyr1ghted;

A

in 1976, it updates Process “in uncomp11cated prose and synthes1zes;nuch ‘of

psycho]1ngu1st1c thought as it re]ates to read1ng process Students ab1]1ty ' K

~° -

\
‘to'read and d1scuss 1t 1nte111gent]y conwinces them that{they have ]earned

"something mos& thought-wmposSIb]e a month ear)1er. Know{ng €oodman is basit te °

. . ‘Y * ! "

- oo . . . / ey e - . ' .
- understanding psycho]1ngu1st1cs.asr1t )nterprets.ﬁead1ngfprocess. Other views

.

!

are encountered'dn'the remaintzi two-thirds of thgx§0ﬁrse, presently featuring

. . n ~ . L
tanguage and Learning to Reéd (Hodges and Rudorf, 1970} and small-group research —

. A ave 0 . N
projects. \.
>

The Hodges book is a we]] conce1ved antho]ogy of conference papers, matching

theoret1ca] and app11cac1ons art1c]es d1rected to aspects of 9anguage as they
¢ ‘¢ . Y
1ntersect with, read1ng processes Its level of. techn1ca] ]anguage, however, is
.’]"a# L N
more sophisticated than it needs o be. ‘for typ1ca1 undergraduate readzgé, even -

¥,

N

with the .Goodman prepqration preceding-1t. A coherent, comprehensive, "transi-
¢ 0 ~ . . - )
’ * Y ¢ ’
. . > . a 0
N 4 . o
4 ) "' ] . v 115 Iy , -
. ’_ . - "
F 4 . - :. - 2%
- T ;{ ¥ . “ “ Il —
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t1ona‘" methods book applying pé&cho]inguigtic concepts to language arts teaching *

. waits to be written. . ‘ .

AS'if';O verify {his point, students frequently identify the Goodman work:,

.- c]&ts discussions, and the group progectq as~the~mos€“mean1ngful parts of the ‘ . )
v .course, W1th the ]atter Judged most s1gn1f1cant They qften.po1nt‘to.four *
5 benef1ts of the small group resear;h -’ ‘ ’ L Lo ' T
’ f 1. A w1de range of critical ‘information presented ﬂn 1angﬁaM thev ; ) %
I cpn uhderstaﬁﬁ readily. o ‘ . x.‘J

- <

Zm'wAn awareness 0f and skill in using professional literature.  *

<

» ’ s
. 3..-A puliing together of,previous course content into practical

veg A N

o ; . _ \teaching perspective. ) : . ~
’ ’ ) \ N . ) ‘
4., A’permanent collection of in-depth current reports specifically
A directed to their learning/teaching needs ‘ 2

Student 1nvkoement in the group progects begins w1th a genera] d1scuss1on

‘; <§\°J . of the p ssible d1rect1ons~group'prOJects can take and the potenf1a1 valtue they T
i .. -might have. DeGisions are made and a course guide for, doing the group work is- '
'~ + written. Student§39roup themse]ves and then select a study ttp1c from an A‘
’ aﬁnorate% list y§1ch ref]ects ten critical. areas of know]edge for language arts
educat1€n rh order ‘of djscuss1on, the ten.area$ are: M .
; 1. Language acqug51tfon “and development . . : . //'
) 2. Dialects and,réaainq ',*‘. ' N )
‘ . 3, -Writing acquisitioé~and‘deve]opment \ o ;
] ‘g, Per;eétien and readifg | f ‘
' ,5,.-Listenin§ ang reading - ,
‘._ ‘ ) - ’ -
? ° .
S o\ , «
?é:,‘, \ ) 1 . - A
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‘ ? ~§aée'e3even ‘ ' o
RN / -

AT - - - .
R ‘ 6. Decoding™ " .-
é?z —§ }: Z Reading erocees o -; - ,
5 o 8. Miscue analysis ,
&z{ . 9. Semantics a;q reading S . //

;‘ o J 10 Aeproachee to QEaehing/yanguage arts L - . )
%A | T iTo gu%de'students.in their researéﬁ efforfs, eaéE topic entry incledes
é?:, xi E a,beg1nn1ng set of research (purpose) quest1ons and.a starter b1b]1ography
;:u: f}v The “d1a1ect" topic, for examp]e, is descrxbed as follows:
;lﬁ; i ﬁ‘ o~ #2. D1aTect. The+Influences of D1a!ect on ReaQ1ng Acguisition and
gﬁi{,f"e;, ’ 1;;' eVeloEment *?_} - '. ’ B ; A .. - .

;(1;\;:i~;w‘ - Q. what is the “stanéard diaTect" by’ Ee%1n1t1on7 How do those d1a1ects. )
5?f}>f . R Af th:P vary s1gn1f1cant1y from the "standard".d1ffer from it? Nhat
'i; / f‘ i_ R effect do these d1fferences have on learning to read and on the

ahj 2 _" : ‘development of reading proficiency? Be ép%cifiqx How are so-called
%'i v . - . “dialect prbbleﬁé” dealt with in the cTassroom?
jf-.' . ,fétarter Bib]iqﬁraphy” ‘ . . _
;a* ' Tabbert,ﬁéussei] g"Dialect Differences and the Teaching of Reading
g ] -‘_ . and spe]%ing.“ Elementary Eng]1sh 51, 1097-1099. .
; - ,zi» ‘ : Black D}a1e%t§ and:Reading. Nat1ona1 Council of Teachers of Engi1sh,

*, (rbana, ITinois, 1974. Bernice E..Cullinan, ed."
s . - Goodmen, Lj1lian. "buan's Right to Reed." American Education

/ " (July, 1970). ‘ -
’ . (A1so .see Dr. Leona.Foerster, expert-in-residence TTU).

§ . Teptative Preseniationfgate; ’Mﬁrch 7 {following Chapter 3)
> T . - ) . :
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The.strengths of this student independert study approach to a course in
psycholinguistics appear to be these:.

' 1. It presents & clear statement of purpose and action.

. Tt is quality oriented.

2
] -
3. The combination of instructor and peef audience prevides extraordinary

4

S 4 .
motivation to perform well. - .

Ry
k‘“

1}* 4. -It addresses two 1mportant ‘probliems (espec1a]1y to student;)

& . evalygation and boredom, with good success. . v

-»
- .
»

5. As a cooperat1ve agreement, it has the 1mpact of a. legal contract
' reduci/g m1sunderstand1ng and dev1ous man1pu]at1on of ass1gnments
.6. Signjficant aspeqts of-eontent are 1nterpreted by students-and
preéented in language more easily understood by the hajori;y of
studeats than that which the& normally encounter in the professienal
‘literature of psycholinguistics.

7. S1nce copies of eacn resrarch report are dup11catef for everyone,
each student Teaves the course with a current, practical resourcé
packet relevant to his teaching field. - o .

As a technique for dealing with difficult content, the groiLp research -

projects have been effective, but not flawless. Meeting with conplete groués

for evaluative eeesions outside of the regular class hour is sumetimes a
prob{eh.: ‘ATtfiough most presentations are imaginative and effective, sqme
students simply’are not.exciting in their expressiveness. Evaluation by peers
is not conside}ed "fair" by all students; some liken their situation on

presentation day to that of a pinned butterfly in a display case. A few

’

~

" . N \

s
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" students, in. their enthusiasm for learning, find their .way into the psychology

-

stacks, not admitting te their igevitéb]e cenfusion until the day before the.
o® . .. - v *
writtén paper is due. -

\ ’

Projects: Compenents and Views

.

1.‘ Research ) - . -
‘ As ‘a member of a small group. of students, you will review ﬁro?e;sibnal
.and other publications for literature regardipg your sg]ected ?opic. The
intent is that you have an opportunity (1) to.know fie]d-re]atéd éesogrggs
that you can use as a teacher; (25 to acquaint your§e1f with a perSOna]i

" research procedure and (3)-to give yourself an opbortuni}y for in-depth

understanding of at least one sub-topic of ‘the course selected on the basis

. //

e

of your own interest.

2. Publication ) S L >

Grouﬁ findings aré written into a coherenfiménforma] paper; duplicated
for each member of the class and possibly rewritten for publication in a
jb&rna] of your field. By the end of the course each student will have an
uﬁito;dgte, practical resource packet with references to at least ten
‘different aspects of the téachi;g field under study. Each report contains
at least these é]anents:
a. An introduction or discussion of the research question and~possib1e
implications for teaching.
b. ~A summary of the group findings spiced with your own thoughts on

various ideas, written coherently and with your audience in mind.

-

PP Y
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c. An annotated b1blxography which lists your read1ngs by author,

t1t]e,gpub11sher or jogyraal, publication date, pages, volume, etc
. . \
- The brief comment on the§bub11cat1on should not on]y focus on what the

_ Writer was attempt1ng to discover, .but also, on what he tonc]uded as the
resu]t'of his study. First priority are articles, etc., written in the
'70's. . ‘ ./

+d. A d1scuSSJon of teach1ng suggest1ons, techniques and approaches
derived from ‘the greup study t;'treat specific prob]ems asso1cated
©N . with that area inyestiéated.

3. Oral Presentation pe

Saeh group will attempt to communicate what they'have learned about

. their particular topic, helping the rest of us understand the written
-report as well as.extending the written repott with demonstrations, by
exahp]e, with additional information, etc. The chalienge is E@ de it _

- hl W - -

in ar interesting way. ) ' Sy

4, Eva]aation

.

The chief concerns are for qua]1ty and usefulness to the class_

- members as teachers. Ind1v1dua] grades will be given based on my and your

. perceptions of each stuaent's participation in pgewr1t)ng tasks,'the
actudl written product and the oral presentation. It would be to eath
group member s advantage to have a piece of the oral show roughl& eq;1va1ent
to “nat of the other members of the group, especially in terms bf

'significance of role. Organization, demonstraticn of felt knd?]edge, and

creativity of approach are other factors to consj@er in putting together

1
4 i
.

-

”
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your preéentation. Groups should arrange for a conference with me following —— -
the.presentation to give me further insights into these elements of -
evatuation. More—objecti&e criteria may be in order at the discretion
"of the c]ass‘qrﬂjn&}vidua] groups., Present me with a way-more to your

1iking - that makes sense to mg. I am open to all suggestions.

')
- ~
> . s *

- e

-«

.Projects: Sdgéested Procedure for Determinationh of Grade

" History ‘ —

. Generally .projects have béen valuable aspects of the course and well
received by.participéting students. There have beéﬁ~pﬁb prob]ems, however
qonsistent]y noted by students (ana.ﬁe):,boredom with some oral ﬁresé;tafions‘
ard a "fair" méxhbd of arriving individual gf;des. - o

.Boredom : : : . . e

) x
T

. - .
As 1 see it, boredom is most often the product of either knowing too much
.~ _about the subject under discussion or too little. Since the.latter possibility

P fad

more frequently prevails in our case, I offefjthe following solutions to the oo
prob}em: (1) print-outs ghdﬁ]d be ready for distribut?oq to the class no later
than.thé class date immedjate}y precéding the oral presentation date. . Careful
study of such materials would then be a required assigmment as readiness:far_

_oral presentations. Part of the oral presentation should allow class members
an opportunity *uv comment on and ask questjons about the 9rinted document. If
prereading readiness ,occurs, then meaningful discussion time is more likely.

The result will be value. If such oral discussion periods become as valuqb}e

to the audience as the presenting group, then boredom cannot happen, (2).

A « o . N
PP T Y T £ DT S PO

~ tasteful use of visual aids (i.e. overhead projecto?, charts) to avoid the old

-

N o w7
. - /
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W - T AR
"group member—take-a4£urn-reading" approach’will probably make the presentation
. a better learning 'experience. es ' .

Grades

The key quest{on centers on how to determine grades individually so that
they are percedved by students as fairly given. I offer the following proce-

dure:.
I, C]assmembers evaluate presentation perlod and pr1nt—out (1/3 of
grade) “Criteria should i1clude qua11ty, organ1zat1on, "Knowing"

\\\ (that the group. members know what they are- ta1k1ng about) and

value to the 1nd1v1dua1 as a grdwing profess1ona1 A simple form

T\ w111 be made to rac111tafe th1s process. Secret ballot.

o

- 23\ Group members evaluate each other in a similar fashion (1/3 of
\ ' . ..
grade), but also include suck criteria as quality of.readineSs
o o ) . J " ) /
. work and responsibility (making.meetings, getting work done on time,

etc.), N * . T ‘ ’ '5

3. Ina brief:conference,in/my/office class and peer eva]uations will
be tallied and discussed I w1]J\g1ve my input (1ﬁ3-of grade) and
the’ actua] individual grade will bexdetermined:

4. A description of individual roles should be 1ne1uded as part of Lhe'
print-out. Work should be as evenly dividEd as is reasonable and
practical for ¢he,tasLs to be performed well. Turn in masterd and
extra copies to me.

5. Each person should have an oral, demonstrable role. Probab]y,.

a combinh}ion of knowing (talking off the printed page to the )
audience) and-appropriate quoting (reading) will serve the individual
© .group member best during the pre;%ntation period.’

P .
i
+
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The "key thing is to make the group presentations valuable time. Good

grades will naturally fo]]ow'that It is-quite un]1ke]y that everything read

and heard will be understood but we should come out of each presentat1on v
Q1th clear idea of its content, its connection to the LOUPS& and 1ts 1mmed1ate N
1mportance to us as classraom teachers ‘ - .
.‘I ’ ‘ .\ v ’ .
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